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According to the IRIS Center’s RTI module on reading instruction, explicitly teaching
comprehension strategies to scholars, particularly those with SLDs, can assist those scholars in
comprehending texts even when those strategies stop being used. Because Rachel struggles with
reading comprehension in particular due to memory deficits, teaching her the strategy of creating
and answering questions as she reads can act as a way to continue to engage her with the text as she

reads, and the written questions can serve as self-generated notes to assist in recall.
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This meta-analysis showed that many strategies with the purpose of increasing student talk
time and reducing the amount of teacher talk time can significantly improve student reading
comprehension. While it would not be smart to use this in isolation with Rachel, as she may feel
put on-the-spot, offering ample opportunity for her to discuss texts with the support of notes or the
other strategies here could assist in the comprehension and long-term retention of texts read in

class through social/emotional engagement.
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This study shows, through the analysis of a variety of different implementations and
programs, that direct and repeated instruction on paraphrasing and summarizing skills, even when
implemented via peer-mediated instruction and self-regulation, has “generally been very effective”
in improving reading comprehension among students with disabilities. Like the other two
strategies, this can be easily implemented in whole-class instruction, and will likely benefit all
students. Rachel in particular, though, could benefit from this, as not only would it allow her to
better comprehend texts, but also allow her to produce summaries and paraphrases that she can use

to easily access previously-read information.



